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The three aspects of assessment 
 

- Day-to day assessment for learning: this is formative assessment – an integral part of teaching and learning: 
the interactions between learners and teachers within lessons that shape the next steps for improvement. 
 

 
 Assessment  Policy  

 
 

Glasshoughton Infant Academy 
Oct 2020 

 
 

Next Review  
Oct 2021 

 
 
 
 

    
 Everyone deserves the Best! 
 Everyone deserves Respect! 
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- Periodic review: a profile of pupils’ learning using National Curriculum 2014 assessment criteria. This helps 
teachers to track pupils’ progress, outside of lessons, by using precise criteria to discover the standards they 
are reaching and what needs to be planned for to secure further improvement. 
 

- Statutory assessment – this is the use of summative (or summary) tests and tasks that formally recognise 
pupil achievement over the year and are shared with pupils and their parents. 
 

Tracking pupil performance – pupil progress 
 
The school is firmly committed to ensuring that all pupils make very good progress from respective starting points 
when they join the school. Their performance is tracked – or followed, carefully – throughout their time here. The 
purpose of tracking pupil performance is to: 

- monitor academic standards 
- ensure that teachers always know the point that a pupil has reached in their learning 
- use this information to plan future learning that is pitched at an appropriate level of challenge 
- know which pupils require additional support (and intervene accordingly) 
- know which pupils require additional challenge (and provide this) 
- be aware of pupils’ rates of progress and consider the reasons for this 

 
Most pupils join our school in the Reception year, but a growing number of pupils join the school at other points during 
the academic year in other year groups. Once they have settled, within their first half-term here, on entry assessment 
is undertaken. This is the initial starting point for measuring pupil progress. An accurate baseline against which to 
measure future progress needs to be established by teachers, particularly for those pupils who join the school after 
the reception year. It is the responsibility of the teacher to quickly establish what point these children have reached 
in their learning. Previous school records are analysed to ascertain pupils’ respective starting points. Subsequently, 
suitable ambitious pupil performance targets are set for the academic year. Baseline assessments of all pupils is carried 
out through independent work, guided group work, observations, Salford tests and PM Benchmarking. 
 
Attainment and Achievement 
 
There is an important distinction between these two terms: 
 
Attainment refers to the standards a pupil has reached. This is a measure of relative performance against the average 
level of performance for a child of a similar age. Attainment is measured in relation to national average standards and 
is judged in comparison to all schools. 
 
Achievement is a relative measure that refers to how much progress a pupil has made from their initial starting point. 
It refers to the difference between where a pupil started from and where they have reached. Achievement can be 
measured over different time frames: 4 yearly assessment points; an academic year; a Key Stage or the whole of a 
pupil’s time at the school. 
 
It is quite possible for: 
 

- a high attaining pupil to have low achievement. This means that an intelligent pupil, who is still performing at 
high standards, has secured little progress. This pupil is underachieving. 
 

- a low performing pupil to have high achievement. This means that the pupil concerned is still performing 
below the national average for their age, but is making good progress from his/her starting point: they are 
doing well and, almost certainly, trying very hard. A small number of pupils with significant learning difficulties 
may never attain at a high level when compared to their peers, but their achievement might be outstanding. 
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As a school we aim to create a high achievement culture and expect every pupil to reach the highest possible 
attainment of which they are capable.  
 
Individual Pupil Targets 
 
All staff set individual overtly challenging targets in core areas for the end of the Summer Term. The SLT evaluate 
targets set based on the school’s previous standards, contextualised information, including children’s previous 
achievements, and the National picture. Targets are both aspirational and ambitious. All staff’s level of expectation 
for pupils is very high. At Glasshoughton Infant Academy we believe it is a teacher’s ambition for a pupil which raises 
that pupil’s expectations and leads to higher standards being achieved.  
 
The progress pupils have made towards their targets set will be one of the topics for discussion in teachers’ 
performance management review meetings, which will take place early in the academic year and mid-year. Pupil 
progress meetings will take place half termly where children’s progress towards their individual targets is also 
reviewed.  All teaching staff are accountable for the value that is added to each child’s learning during the year.  
 
Tracking Progress 
 
A record of every pupil’s academic performance will be kept on Target Tracker and through the school’s own 
assessment systems. A picture of a pupil’s progress over time, and their rate of progress during a particular year, can 
be established. Trackers contain information about pupils’ prior attainment year on year – not just a record of 
assessments for the previous academic year. The trackers will be used alongside teachers’ day to day assessments of 
pupils during September to guide them. 
 
In addition, Target Tracker and GIA assessment systems assists school leaders to: 

- monitor academic standards 
- analyse the performance of individuals, different groups of pupils (gender, SEN, Disadvantaged, more able), 

classes and whole school 
- ascertain individuals, groups, classes or cohorts that require additional support 
- allocate additional support to pupils in an equitable way, on a needs related basis 
- identify which pupils should be given the opportunity to participate in the school’s more able – challenge 

groups 
- hold informed discussions with parents and carers regarding the progress being made by their child 

 
 

End of year assessments 
 
Towards the end of the academic year all pupils in Key Stage 1 undertake summative assessments, which together 
with teacher’s assessment judgements of each pupil’s performance in reading, writing, mathematics, and wider 
curriculum forms the overall judgement on attainment. 
 
These summary assessments are organised as follows: 

Year 1 Teacher assessment is used to reach a judgement on attainment in reading, writing, mathematics 
and the wider curriculum using National Curriculum 2014 assessment bands criteria. 

Year 2 Teacher assessment using the National Curriculum 2014 assessment bands criteria. Teachers will 
‘build a picture of what a pupil can do’ using a wide portfolio of evidence. One source of evidence 
will be the KS1 SATs test, the results of which will feed into the overall teacher assessment. 

 
At the end of the academic year each teacher reports their pupils’ achievement within the assessment bands based 
on ‘ARE’ (working at, above or below age related expectations). 

- the level a pupil attained on a summative task or test 
- teacher assessment based upon the pupil’s performance over the course of the academic year 
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Progress Measures 
 
All children are expected to make at least 6 points progress to be deemed to be making expected progress, however 
due to the individual target set, a high proportion of children will need to make better than expected progress to 
achieve their target. This is evaluated by SLT and the teacher at each of the 4 assessment points throughout the year, 
where any children not making at least expected progress at the point in the year are involved in planned, timely 
interventions with high specific SMART outcomes. Furthermore, progress towards children’s individual targets is 
reviewed and discussed half termly during pupil progress meetings.  
 
Depending on their starting point, pupils may progress within or across assessment bands. 
Pupils may not progress across bands to next year expectations. They will be mastering and deepening their 
knowledge, skills and understanding across the curriculum at the age appropriate band. 
 
The value to the school by the end of Key Stage 1 is reported every year in comprehensive data rich documents: ASP 
and FFT alongside school data analysis, inform the school’s results in nationally published league tables and are central 
to the Ofsted school inspection process. 
 
4 Yearly Assessment Points 
 
It is essential that the progress pupils make is closely monitored within a school year, as well as at the end of it. At 
Glasshoughton Infant Academy we have 4 yearly assessment points where teachers report children’s achievement 
and attainment across all subject areas covered in the National Curriculum and Early Years Curriculum. Target tracker 
and the school’s own assessment systems are used to assess each child. Class teachers then use this information to 
complete a Pupil Progress Evaluation document for the cohort based on individual children, ensuring children who are 
not making expected progress are highlighted quickly, barriers to learning identified and next steps put in place to 
address these in a timely manner.  
 
 
4 Yearly Assessment Points in KS1: 
 

Teacher Assessment 

 Target Tracker – steps for Reading, Writing and Maths 

 Assessment ladders for all non-core subjects – triangulation of knowledge, skills and ability to 
communicate 

 Phonic assessments and percentages 

 Phonics tracker - phase working in and phonemes and tricky words known to read and spell 

 Planned and Evaluated interventions 

 Pupil progress evaluation document 

 Wakefield progression steps for children not working on the National Curriculum (SEND children) 

 ‘This is Me’ targets for individual children with SEND 

 
4 Yearly Assessment Points in EYFS: 
 

Teacher Assessment 

 Target Tracker – steps for all 7 areas of learning, including all 17 early learning goals 

 Phonic assessments and percentages 

 Phonics tracker - phase working in and phonemes and tricky words known to read and spell 

 Planned and Evaluated interventions 

 Pupil progress evaluation document 

 ‘This is Me’ targets for individual children with SEND 
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National Curriculum assessments bands criteria grids are used to reach judgements. 

 
The performance of identified groups will be analysed by the Class Teacher as follows: 
 
- Pupil Progress document and meeting 
- by the Literacy, Maths, Inclusion Leader 
- SLT 
 
 

SLT analyse ASP, FFT and in school data to determine the SEF, SDP and subject leader development plans. 
 
 
Pupils working at an advanced level 
 
In every class a number of very high attaining pupils will be working above the expected level for their age. These 
pupils will be taught to develop mastery skills related to their attainment and next steps. CPD and staff’s subject 
knowledge support children to apply their learning in differing contexts to deepen understanding. 
 
Pupils in Key Stage 1 working below the expected levels for their age 
 
Some pupils –often with identified needs, will not be working at a sufficiently high enough level to access the 
curriculum designed for their age group. These pupils will be learning at an appropriate assessment band level, some 
children will be working at and be assessed using Wakefield Progression Steps. A small number of pupils may not be 
working at a level that allows them to access the KS1 end of year test. For these children, teacher assessment will be 
used as the sole measure of their progress. At the end of Key Stage 1 children working below the expected standard 
will be assessed on the Pre- key stage statements.  
 
Pupil improvement targets 
 
Teachers provide children with specific improvement targets to move them on to their next steps. These targets are 
reviewed regularly with the children to secure good progress over time: 
 
- reading 
 
- writing 
 
- mathematics 
 
Pupils need to be aware of exactly what their targets are. As far as possible, pupils are involved in this review 
process. 
 
Reminding pupils, parents and teachers of a pupil’s termly target 
 
When parents engage in their children’s education, achievement levels rise. If there was any doubt, recent research 
has shown that parental engagement is a decisive factor in determining leaner achievement at any age, but the 
younger the children are the more impact this has. What really matters is that learners feel their parents are paying 
attention, engaging in the child’s learning and care about their performance. 
 
In order to keep parents informed about what their child needs to work on next, and to encourage them to support 
improvement, every pupil’s targets must be accessible. 
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Communicating information about pupils’ progress to parents 
 
It is of paramount importance that the school provides regular opportunities for parents to keep abreast of the 
progress their son/daughter is making. Mindful of this the school will follow the practices listed below: 
 

1. Autumn 1, Spring 1 and Summer, parents receive a summary of achievements and next steps in Reading, 
Writing and Maths. 

2. Autumn 2 and Spring 2 parents receive a summary of achievements linked to age related expectations and 
attendance. 

3. Offering termly parent consultation meetings 
4. Offering additional, informal meetings, by appointment on the request of parents/carers   
5. Summer 2 an annual school report during the second half of the Summer Term. In this report teachers 

should stipulate very clearly whether pupils are performing: 
- broadly at the national expectation for their age 
- above the national expectation for their age 
- below the national expectation for their age 
- well above/well below the national expectation for their age 

 
- Parents are also informed of any national test results in the reports for the end of EYFS, the year 1 phonics 
screening check and the end of Key Stage 1 SATs. 
 
 
Whole Class Feedback 
 
Following extensive research into the positive impact of whole class feedback on children’s learning, this approach 
has been adopted at Glasshoughton Infant Academy for every lesson. Children who have not achieved the learning 
objective or those who have surpassed the learning objective are recorded. Furthermore, individual next steps and 
misconceptions are also recorded for these children in order to support and challenge. Children who are not 
recorded on the whole class feedback sheet have met the learning objective for that lesson. Presentation and basic 
skills are also considered every lesson and children who are not achieving as a result of these are recorded on the 
feedback sheet. These barriers to learning are then addressed in a timely manner by the class teacher.  
 
Some important marks can still be found in children’s books, including a gold star stamp to show the learning 
objective has been achieved, ticks to show achievement against the success criteria and spellings to practice. These 
can be found in the feedback policy.   
 
The impact of verbal feedback on children’s learning can be seen in books and work samples during a lesson, over a 
half term and throughout a year.  
 
(See Feedback Policy for further detail). 
 
Assessment for Learning (AFL) 
 
Assessment for Learning is part of everyday practice by pupils, teachers and peers that seeks, reflects upon and 
responds to information from dialogue, demonstration and observation in ways that enhance ongoing learning. 
 
The features of assessment for learning are at the core of the pedagogic approach that has resulted in high 
standards being achieved as the information is used in the following ways:- 
 
- assessment being done with pupils, rather than being done to them, for example, providing children with verbal 
feedback at the point of learning to highlight achievements and give next steps to be acted upon instantly 
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- a clear, specific lesson objective being communicated to pupils or learning objective being generated with the 
children to develop ownership or learning. 
 
-  the use of success criteria as a checklist, or aid memoire, to assist pupils to achieve the learning objective, in the 
form of a rubric 
 
- the teacher using effective questioning strategies, such as asking a significant number of open-ended questions and 
questions of differing levels (basic, advancing and deep questioning) to develop higher order thinking and children’s 
communication skills. 
 
- participatory learning, with pupils having frequent opportunities to speak and make sense of what they are learning 
 
- ‘dialogic talk’ – this involves extended pupil talk, with the teacher asking probing, supplementary questions and ‘the 
talk not always returning to the teacher’. Instead the pupil voice is prominent and there are opportunities for pupils 
to comment on the contributions of their peers. In this way the talk is ‘more evenly distributed around the 
classroom’ 
 
- self –assessment and peer assessment against the success criteria established (critique and rubrics) 
 
- the teacher providing constant feedback on pupils’ performance and how individuals can improve. This takes the 
form of in class verbal feedback and diagnostic written feedback, in the form of essential marks on children’s work, 
that acknowledges success whilst also pointing out the next steps a pupil needs to take to improve 
 
- mid-session and end of lesson plenaries being used to review what has been learnt and develop pupils’ 
understanding of the learning process and how it is possible for them to improve and therefore move learning on 
within the lesson. 
 
- same day intervention to challenge misconceptions and scaffold future learning 
 
- pre-teaching e.g. in preparation of new topic/concepts 
 
- cold tasks at the beginning of a topic or unit of work, to ascertain starting points for learning and to measure 
progress at the end of the unit or topic 
 
 
(Further details in AfL teacher resources). 
 
 
Through a wide range of assessments, we aim to ensure that:- 
 
- every teacher is equipped to make sound judgements about pupils’ attainment and can, subsequently, forward 
plan to secure pupil progression 
 
- every child knows how they are doing and what they need to do to improve 
 
- every parent and carer knows how their child is doing, what they need to do to improve and how they can support 
this process 
 
Moderation 
 
In order for one teacher’s assessment judgements to be the same as another teacher’s, half termly moderation is 
built into the school’s continuing professional development (CPD) programme. Consistency in practice across the 
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school will only occur if there is regular, scheduled time when teachers can reach a shared understanding of what 
constitutes a particular point of performance. Moderation also takes place between schools in the local 
collaboration, other local pyramids and the Local Authority. 
 
Assessment and the Early Years Foundation Stage (EYFS) 
 
Separate, more detailed guidance, along with robust, ongoing professional development, is available to teachers and 
leaders of learning working in nursery and reception classes. 
 
On entry assessment establishes pupils’ starting points. These first, baseline, assessments focus upon attainment in: 
 

- Personal, social and emotional development: dispositions and attitudes; social development and emotional 
development 
 

- Problem solving, reasoning and numeracy: numbers for labels and for counting and shape 
 

- In addition, staff assess the following: 
pencil grip 
name writing 
recognising colour names 
 

- These assessments are carried out during the first half of the Autumn Term through observations of child led 
activities and adult directed tasks. 
 

- Subsequently, following these assessments pupil performance targets are set and recorded on Target 
Tracker. The data collected is analysed at each of the 4 assessment points throughout the year and informs 
the planning of future learning opportunities. All members of the EYFS team are involved in this important 
evaluation analysis. 
 

- All staff are responsible for assessing pupils on an ongoing basis, throughout the year, ensuring that the 
majority of their assessments relate to findings from observing independent, child-initiated activities. Over 
time they build up a picture of what pupils can do independently across all areas of learning.  
 

- All observation assessment information is kept on Tapestry. This contains evidence of pupils’ achievements 
across the areas of learning. Parents and carers are encouraged to respond to and contribute to their child’s 
profile.  
 

- In order to ensure accuracy in assessments, exemplification evidence is available online to all practitioners, 
along with in-school and external moderation. 
 
Assessing lower attaining pupils in Key Stage 1 
 
In Year 1 the Early Years Foundation Stage profile up until the end of Autumn 1 may be used to assess those 
pupils who are not yet working within band 1. From Autumn 2, Wakefield Progression Steps will be used if 
children are not National Curriculum ready. 
 
The self-improvement process (learning about learning) 
 
Learning in primary schools is not exclusively about content. Effective teachers provide children with 
opportunities to engage in a dialogue about the learning process, or metalearning. They create regular 
opportunities that help children to understand how they learn new things. Plenary sessions and the final ten 



GIA Assessment Policy Oct 2020 
 

Page 9 

 

minutes of the school day are good times for this. The following questions may be used to assist children to 
reflect on the learning process: 
 
- What have we learnt about today? 
- What was the most important thing you found out today? 
- How many new things did you learn? 
- What are the things you have to remember to do to be a good learner? 
- What was our learning objective? 
- Did we choose the right success criteria? 
- Why have we been learning about this? 
- What was the most interesting thing you found out? 
- Have you learnt anything about the way you learn? 
- What helped you to learn? 
- Was there anything that made it difficult for you to learn? 
- How can you use what you have learnt? 
- How could you use what you have learnt in…? 
- What are the important words that we have used in this session? 
- How will you be able to remember what you have learnt? 
- What is the connection between this learning and the work we did in…? 
- How can you improve on what you have achieved in this session? 
- Was there anything you found hard? 
- Did you encounter any problems? How did you overcome them? 
- What would happen if…? 
- When your mum asks you what you learnt at school today what will you tell her? 
 
Formal reporting to parents 
 
Annual reports – schools have a statutory duty to compose an annual written report to all parents.  
 
 
 

Appendices 
 

Appendix 1: Glossary of terms used 
  

Term Definition 

achievement The amount of progress a pupil has made from his/her 
starting point at the beginning of the year 

assessment for learning An approach to learning that maximises the impact of 
assessment on learner progress 

assessment bands Government produced criteria to support precision in 
assessment practice 

attainment The standards a pupil has reached (as measured by the 
national average) 

Target Tracker An electronic spreadsheet containing pupil 
performance information 

Tapestry An electronic program for recording the performance 
of pupils in the EYFS 

Seesaw formative assessment Day-to-day assessment. Forming an impression of how 
well pupils are doing by reflecting on their written and 
oral performance. 
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high achievement culture An organisational approach that aims for every pupil to 
make high levels of progress 

national average The performance of all pupils in the country averaged 
out 

on entry assessment The assessment of pupils when they first join the school 

parent consultation meetings A teacher-parent discussion about the attainment and 
achievement of pupils 

peer assessment Pupils assessing each other’s work 

pupil improvement target A skill or attribute that the pupil wants to get better at 
and/or the academic attainment level the teacher aims 
to assist the pupil to reach 

pupil profile A picture of the significant achievements of a reception 
or nursery aged pupil over a year 

self-assessment Pupil assessing their own work using specific criteria 

summative assessment A summary of what a child has attained that is 
completed after a period of time has elapsed (usually a 
test) 

cycle assessments A levelled summary assessment of a child’s 
performance at the end of a half term 

tracking Checking on how pupils are doing, identifying need and 
putting in place support to meet that need 

moderation Joint banding of a pupil’s work to develop consistency 
in practice across school 

 
 
 
 
Appendix 2: Peer assessment: guidelines for teachers and rules for children 
 
Guidelines for teachers 
 

- Both partners should be roughly the same ability, or just one jump ahead or behind, rather than a wide gap. 
- The roles of both parties need to be clearly defined. 
- Children need to be reminded that the focus of their task is the learning objective. 
- The pupil needs time to reflect on and check his or her writing before a response partner sees it. 
- The response partner needs time to take in the child’s work, so it is best for the author to read the work out 

first. This also establishes ownership of the piece. 
- The response partner should ask for clarification rather than jump to conclusions. 
- The response partner should begin with a positive comment about the work. 
- Children need to be trained in the success and improvement process, or whatever is being used, so that they 

are confident with the steps involved. 
- Children must both agree the part to be changed. 
- The author should make the marks on his or her work, as a result of the paired discussion. 
- The improvement suggestions should be verbal and not written down. The only writing necessary would be 

the identification of successes and the improvement itself. 
- It would be useful to role play response partners in front of the class, showing them the wrong way and the 

right way to proceed. 
 

Rules for children 
 
We decide that there are some rules we all needed to keep. When we become marking partners we all agree to: 
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- Respect our partner’s work because they have done their best and so their work should be valued. 
- Try and see how they have tackled the learning objective and only try to improve things that are associated 

with the learning objective. 
- Tell our partner the good things we see in their work. 
- Listen to our partner’s advice because we are trying to help each other do better work. 
- Look for a way to help our partner to achieve the learning objective better by giving them a next step in the 

form of a suggestions.  
- Try to make our suggestions as clear as possible. 
- Try to make our suggestions positive. 
- Get our partner to talk about what they have tried to achieve in their work. 
- Be fair to our partner. We will not talk about their work behind their backs because we wouldn’t like them to 

do it to us and it wouldn’t be fair. 
 
 
 
 
 

Monitoring and Review 
 
Signed  C. Ellis     Date: 5.10.2020 
 
Mrs C. Ellis Assistant Headteacher 
 

Signed     Date: 5.10.2020 
 
Mrs A. Walker Headteacher 
 

Signed    

Mr P Wagstaff  Chair of Governors   Date: 5.10.2020 
 
 

 
 
 
 


